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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Cite the textual 
evidence that most 

strongly supports an analysis of 
what the text says explicitly as well 
as inferences drawn from the text. 

Essential Understanding 
-Reading comprehension 
-Draw inferences 
-Cite the strongest textual 
examples and details to 
support inferences and text 
meaning 
-Analyze the text 
-MLA formatting for in-text 
citations and works cited 
pages 

 
*Extended Understanding 
-Cite strong and thorough 
textual citations 

Academic 
Vocabulary/Language 

-analyze/analysis 

-cite 

-drawn 

-explicit 

-inference 

-MLA formatting 

-textual evidence 

CCR Anchor: Read closely to determine what the text says explicitly and to 
make logical inferences from it, cite specific textual evidence when writing 
or speaking to support conclusions drawn from the text. 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING  

BROAD LEARNING TARGET: 

The student can cite textual evidence that most strongly supports an 
analysis of what the text says and inferences it makes. 

Underpinning Knowledge Learning Targets: 

The student can recognize textual evidence. 

The student can recognize inferences. 

Underpinning Reasoning Learning Targets: 

The student can analyze text to cite textual evidence that is explicitly stated. 

The student can analyze text to cite textual evidence that is inferred. 

The student can evaluate the strength of textual evidence. 

Underpinning Product Learning Targets: 

 The student can use correct MLA format for in-text citations and works cited 
pages. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-12 

(CAREER CONNECTIONS) 

RI. 8. 1 

https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

Use three examples of textual evidence to show why the author wrote this piece. Then, state which of the three is the strongest. 

Cite the strongest piece of textual evidence to support the main point made in the essay? 

Analyze the article; what can you conclude? How does the textual evidence support your conclusion? 

When you analyze the text, what inference can you make? Use the strongest textual citation to prove the inference. 

Use three strong pieces of text to prove____________. 

Which of the following citations most strongly supports __________________. 

Analyze the passage; what is implied? Cite the three strongest pieces of textual evidence to support the implication. 

After reading _____ (informational text), write an essay that explains ____ (content). What conclusions or implications can you draw? Cite at 
least three sources. In your discussion, address the credibility and origin of your sources in view of your topic. 

Ohio’s Learning Standards Appendices Support 
Appendix B Grades 6-8 Sample Performance Task: Students analyze the governmental structure of the United States and support their analysis by citing [the strongest] 

textual evidence from primary sources such as the Preamble and First Amendment of the U.S. Constitution as well as secondary sources such as Linda R. Monk’s Words 

We Live By: Your Annotated Guide to the Constitution. [RH.6–8.1] 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 
Chalk Talk (also called Graffiti Wall) Provide a large surface (SmartBoard or chart paper) and markers. Write the title of an informational text or editorial in the center. Students 

write (one at a time) a piece of specific evidence that supports what the title of the text infers. Students remain silent during the procedure. After everyone has contributed, the whole class 
discusses how the inferences support the central idea. Individually or as a class create an objective summary. Additional information about using Chalk Talk for adolescent learners can be 
found on pages 78-83 in the book Making Thinking Visible: How to Promote Engagement, Understanding, and Independence for all Learners by Ritchart, Church, and Morrison.   
Discussion Circles Using a text addressing a controversial topic, students individually share a key idea. Each contributor responds to the shared idea with the last one summarizing the 

group’s thoughts. The next student shares another idea and the process repeats. A detailed procedure and suggested variations of Save the Last Word for Me are available here. 
Kelly Gallagher Kelly Gallagher’s website offers his Articles of the Week and other teaching resources to cover many of the informational text standards. His Articles of the Week expect 

students to demonstrate close reading of the text and then respond to some open-ended questions at the end. They allow the student’s thinking to go beyond the article. Also, there are 
archives of hundreds of articles that he has used throughout the years so students can find an article that interests them. 

Standardized Test Sample Question Stems 
Highlight two sentences from paragraph 1 of Passage 2 that suggest it would be easy for consumers to start using CFLs. 
A CFLs are a type of fluorescent lamp. B Many models of CFLs are available that are designed to replace traditional incandescent bulbs.  C The compact size of these CFLs allows them to fit 
into many existing incandescent light fixtures, including table and floor lamps commonly found in households. D CFLs are very energy efficient, using approximately one quarter of the 
energy compared to traditional incandescent bulbs. E CFLs also have a very long lifespan, typically 6000–15,000 hours compared to the 750–1,000 hours for a normal incandescent bulb. 

RI.7.1 (Prior Grade Standard) 

Cite several pieces of textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from 
the text. 

RI.9-10.1 (Future Grade Standard) 

Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text. 

 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
https://www.facinghistory.org/resource-library/teaching-strategies/save-last-word-me
http://www.kellygallagher.org/
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Analyze informational text 
development.                     

 

a. Determine a central idea of a text and analyze its 
development over the course of the text, including its 
relationship to supporting ideas. 

 b. Incorporate central ideas and their relationships 
into an objective summary of the text.  

Essential Understanding 
-Recognize and analyze central 
and supporting ideas 
-Trace supporting details for 
central ideas throughout a text 
-Analyze the relationship of 
central ideas to supporting ideas 
in a text 
-Analyze the development of 
central ideas in a text 
-Objectively summarize the text 
*Extended Understanding 
-Analyze the relationship of 
multiple central and supporting 
ideas in a text 
-Summarize how a central idea 
emerges and is shaped and 
refined by details 

Academic 
Vocabulary/Language 

-analyze 
-central idea 
-course 
-details 
-determine 
-development 
-fact 
-incorporate 
-judgment 
-objective 
-opinion 
-relationship 
-summarize/summary 
-supporting idea 

CCR Anchor: Determine central ideas or themes of a text and analyze 
their development; summarize the key supporting details and ideas. 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING  

BROAD LEARNING TARGETS: 

The student can analyze informational text development. 

The student can determine a central idea of a text and analyze its development, including its 
relationship to supporting ideas. 

The student can incorporate central ideas and their relationships into an objective summary of a 
text. 

Underpinning Knowledge Learning Targets: 

The student can define and understand central idea and supporting ideas. 

The student can define and understand summary. 

Underpinning Reasoning Learning Targets: 

The student can trace central and supporting ideas over the course of a text. 

The student can distinguish between textual facts and opinions. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-
12 

(CAREER CONNECTIONS) 

RI. 8. 2 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625


          Columbus City Schools 2018  4 

Question Ideas  

What is a central idea revealed in the article?  What is one supporting idea revealed in the article? What is the 
relationship between the two? 

Which of the following supporting ideas has an analogous relationship to the central idea?                                 

What textual evidence supports the central idea? 

What is the central idea in the essay? What are the supporting idea(s) in the essay? How does the author develop them? 

When you analyze the text, what details do you find that support the central idea? Summarize their relationship.  

How does the textual evidence support ___ as the central idea?  

What are three supporting ideas in this article? Cite two pieces of evidence for each. 

Summarize the text without putting in your own opinion or judgment?  

Ohio’s Learning Standards Appendices Support 
Appendix B Sample Performance Tasks: Students provide an objective summary of Frederick Douglass’s Narrative. They analyze how the 

central idea regarding the evils of slavery is conveyed through supporting ideas and developed over the course of the text. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

 Writing Summaries   See the Types of Summaries Standard Guidance from ODE for more information on writing summaries. 

Standardized Test Sample Question Stems 
What is the central idea of Passage 2? 

A. CFLs offer an inexpensive, more practical choice for consumers.     C. CFLs have many advantages over traditional light bulbs. 

B. CFLs are a new, more efficient type of light bulbs.                                D. CFLs are very safe for people to use. 
RI.7.2 (Prior Grade Standard) 

Analyze informational text development.            
a. Determine two or more central ideas in a text 
and analyze their development over the course 
of the text. b. Provide an objective summary of 
the text that includes the central ideas and their 
development. 

RI.9-10.2 (Future Grade Standard) 

Analyze informational text development.                    
a. Determine a central idea of a text and analyze its 
development over the course of the text, including 
how it emerges and is shaped and refined by specific 
details. b. Provide an objective summary of the text 
that includes the development of the central idea and 

how details impact this idea. 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
https://oh01913306.schoolwires.net/cms/lib/OH01913306/Centricity/Domain/207/Standard%20Guidance%20for%20Summaries.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Analyze how a text 
makes connections 

among and distinctions between 
individuals, ideas, or events (e.g., 
through comparisons, analogies, 
or categories). 

 Essential Understanding 
-Identify the 
connections among and 
distinctions between 
individuals, events, or 
ideas in an 
informational text 
-Analyze how 
connections among and 
distinctions between 
individuals, events, and 
ideas in an 
informational text are 
made 
 
*Extended 
Understanding 
-Analyze why an author 
makes interactions between 
individuals, events, or ideas 
in an informational text 

Academic 
Vocabulary/Language 
-analogies 
-analyze 
-categories 
-comparison 
-connections 
-contrast 
-develop 
-distinction 
-event 
-interact 
-sequence CCR Anchor: Analyze how and why individuals, events, and ideas 

develop and interact over the course of a text. 

 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING  

BROAD LEARNING TARGETS: 

The student can analyze how an informational text makes connections 
among and distinctions between individuals, events, or ideas. 

Underpinning Knowledge Learning Targets: 

The student can identify key individuals, events, or ideas in an informational text. 

The student can identify and understand several ways (e.g. comparisons, 
analogies, or categories) a text can make connections among and distinctions 
between individuals, events, or ideas in an informational text. 

 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-
12 

(CAREER CONNECTIONS) 

RI. 8. 3 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

How are the ideas connected in the nonfiction article? 
How did individual #1 evolve throughout the progression of the article? How was this individual distinguished from others? 
How do the key ideas unfold?  What connections between them were most important? 
How were the distinctions made between the main events in the article? 
Describe three details the author uses to show how the key event evolves. Note which details involve connections among and distinctions between other 
events. 
When and how did the ________ individual change? What other individuals made similar changes? 
Where does the author provide a distinction between ideas in the article?  How did he make that distinction? 
Into what category could you place all of the events in the article?  
How did the similarity of events in the beginning of the article naturally lead to its conclusion?  
Ohio’s Learning Standards Appendices Support 
Appendix B Grades 6-8 Informational Text Exemplars: Informational texts that are complex and rich which can be used for analysis tasks are 

on pages 90-92 and include the following: “Letter on Thomas Jefferson” by John Adams, Narrative of the Life of Frederick Douglass an 

American Slave, Written by Himself, and Travels with Charley: In Search of America by John Steinbeck. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

Common Lit CommonLit is a free online (and printable) collection of fiction and nonfiction for 5th-12th grade classrooms. For ease of 
implementation into existing curricula or creating new units of study, collections may be filtered and searched by Lexile, grade, theme, genre, 
literary device, or standard. Typically, teachers assign a CommonLit text to students, and then students are asked to read the text, and then 
answer a series of text-dependent questions, many of which include AIR-type questions, such as multi-select Part A/Part B questions. The 
software automatically scores the student’s answers for efficient progress monitoring and intervention. Discussion questions are included, 
but at this time, do not count against the student’s overall score. It is suggested that the discussion questions be printed out for students to 
answer in writing or used to spark debate. (All CCS teachers and students have roster-aligned access through CLEVER.) 

Standardized Test Sample Question Stem 
How does the diagram in Passage 3 distinguish between the different types of light bulbs? 

a. by showing the replacement costs associated with each type of light bulb 
b. by showing the overall energy costs associated with each type of light bulb 
c. by showing the amount of energy generated by each type of light bulb per hour of use 
d. by showing the amount of waste generated by each type of light bulb when each is recycled 

RI.7.3 (Prior Grade Standard) 

Analyze the interactions between individuals, 
events, and ideas in a text (e.g., how ideas 
influence individuals or events, or how 
individuals influence ideas or events). 

RI.9-10.3 (Future Grade Standard) 

Analyze how the author unfolds an analysis or series 
of ideas or events, including the order in which the 
points are made, how they are introduced and 
developed, and the connections that are drawn 

between them. 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Determine the meaning of 
words and phrases as they 
are used in a text, including 

figurative, connotative, and technical 
meanings; analyze the impact of specific 
word choices on meaning and tone, 
including analogies or allusions to other 
texts. 

 Essential Understanding 
-Identify and determine literal, 
figurative, connotative, technical, 
and intertextual  
-Identify references to, allusions to, 
and citations from other texts in an 
informational text 
-Identify and analyze tone in a text 
-Analyze and understand how word 
choice (diction), figurative 
language, connotative language, 
technical language, and 
intertextual language impact 
meaning and tone 
*Extended Understanding 
-Read and comprehend texts with 
high intertextuality  

Academic 
Vocabulary/Language 
-allusion/reference 
-analogy 
-analyze 
-connotation/denotation 
-determine 
-diction 
-figurative language  
(See your adopted textbook’s 
glossary for grade-level appropriate 
figurative language or  
https://literarydevices.net/figurativ
e-language/.) 
-interpret 
-intertextuality 
-phrases 
-technical language 
-tone 

CCR Anchor: Interpret words and phrases as they are used in a text, 
including determining technical, connotative, and figurative meanings, and 
analyze how specific word choices shape meaning or tone. 

ULTIMATE 
LEARNING 
TARGET TYPE: 
REASONING  

BROAD LEARNING TARGETS: 
The student can determine the literal, figurative, connotative, technical, and intertextual meanings of 
words and phrases based on how they are used in a text. 

The student can analyze the impact that figurative, connotative, technical, and/or intertextual diction have 
on meaning and tone. 

Underpinning Knowledge Learning Targets: 
The student can identify words and phrases that have connotative, figurative, technical, and intertextual meaning 
used in a text. 
The student can identify and understand allusion and analogy. 
The student can identify the tone of a text. 

Underpinning Reasoning Learning Targets: 
The student can determine, clarify, or verify the meaning of connotative, figurative, and technical words and phrases 
by using context clues, applying knowledge of Greek/Latin affixes and roots, and/or consulting reference materials. 

CCS ELA 6-12 
PAGE: 
https://tinyurl.com/
CCSEnglish6-12 

(CAREER 
CONNECTIONS) 

RI. 8. 4 

https://literarydevices.net/figurative-language/.)
https://literarydevices.net/figurative-language/.)
https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
https://www.ccsoh.us/Page/2625
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Question Ideas   

What does the word/phrase __ mean in this selection?           What analogy is being made between ____ and _____? 

Without changing the meaning of the sentence, which word/phrase can best be used to replace the underlined part? 

What other work(s) are alluded to in this article? How do those intertextual references impact the tone of the article?  

Which words in the passage are tier-three words? What is the meaning of each of these technical terms? 

How did the author use word choice (diction) and/or intertextuality to impact meaning? 

How did the author use word choice (diction) and/or intertextuality to create a ________ tone? 

Give three examples of figurative language used in the text. Explain the meaning of each and detail how each affects the meaning of the 
entire text. 

What kind of figurative language is being used in paragraph 5?  How does it affect the tone of the passage? 

What is the tone of the report? List examples of technical language helped develop the tone? 

Ohio’s Learning Standards Appendices Support 
Appendix A Text Complexity:  In the three-part model (Qualitative, Quantitative, Reader & Task) for measuring text complexity, intertextuality falls under the Knowledge 

Demands: Content/Discipline Knowledge section of Qualitative Measures. Intertextuality exists on a continuum of text complexity: Low intertextuality (few if any 

references to/citations of other texts) to High intertextuality (many references to/citations of other texts). 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 
Words in Context This is given as an introductory activity to a text where students are introduced to new or unknown words that will appear within the text. They 

are given sentences where they are to use context clues to determine the meanings of these new or unknown words. When finished, students can discuss in pairs or 
there can be a class discussion to review and compare the students’ answers to the standard definition. This is helpful for students to practice using context clues, as 
well as to introduce them to words that could be challenging within the text. 

Standardized Test Sample Question Stems 
What is the tone of paragraph 7 in Passage 2? 
A dismissive       B reassuring       C uplifting      D fearful 

RI.7.4 (Prior Grade Standard) 

Determine the meaning of words and phrases as 
they are used in a text, including figurative, 
connotative, and technical meanings; analyze the 
impact of a specific word choice on meaning and 
tone. 

RI.9-10.4 (Future Grade Standard) 

Determine the meaning of words and phrases as 
they are used in a text, including figurative, 
connotative, and technical meanings; analyze the 
cumulative impact of specific word choices on 
meaning and tone (e.g., how the language of a court 
opinion differs from that of a newspaper). 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_A.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Analyze in detail the 
structure of a specific 

paragraph in a text, including the role 
of particular sentences in developing 
and refining a key concept. 

 
Essential Understanding 
-Identify and understand 
text, paragraph, and 
syntactical structures 
-Identify and understand 
types of sentences and 
paragraphs 
-Understand and analyze 
how key concepts develop 
and are refined by 
paragraphs and sentences  
 
*Extended Understanding 
-Close reading through 
annotation 
 

Academic 
Vocabulary/Language 
-analyze 
-concept 
-develop 
-paragraph 
-refine 
-sentence (telegraphic, short, 
medium, long, simple, complex, 
compound, compound-complex, 
cumulative, periodic, etc.) 
-syntax (parallelism, chiasmus, 

zeugma, repetitive structure, 
phrases, clause, 
inverted/natural structure, etc.) 
-structure (text, paragraph, 
syntactical, etc.) 

CCR Anchor: Analyze the structure of texts, including how specific 
sentences, paragraphs, and larger portions of the text (e.g., a section, 
chapter, scene, or stanza) relate to each other and the whole. 

ULTIMATE 
LEARNING 
TARGET TYPE: 
REASONING  

BROAD LEARNING TARGETS: 

The student can analyze in detail the structure of a specific paragraph, including the role of 
particular sentences in developing and refining a key concept. 

Underpinning Knowledge Learning Targets: 

The student can identify the structures of paragraphs and sentences. 

The student can identify types of sentences and paragraphs. 

The student can identify key concepts in a text.  

Underpinning Reasoning Learning Targets: 

The student can determine the role of particular sentences in a paragraph. 

The student can determine how key concepts in an informational text are developed. 

CCS ELA 6-12 
PAGE: 
https://tinyurl.com/
CCSEnglish6-12 

(CAREER 
CONNECTIONS) 

RI. 8. 5 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
https://www.ccsoh.us/Page/2625
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Question Ideas   

How do the key concepts in the text develop? 

How does the structure of paragraph one help with the development of the main idea? 

Analyze the topic sentences in each paragraph. Do they add to or detract from the key concept being conveyed? 

How does the sentence fit into the overall structure of the paragraph? 

How does the paragraph help develop or refine the key concept in the article? 

Rewrite the paragraph using only short, simple sentences. How is the development or refinement of the key concept 
affected? Why do you think the author chose to use mostly compound and complex sentences? 

How would leaving out this paragraph change the development of key concepts in the text? 

What types of sentences does the author use in this paragraph? How do they help with idea development? 

Describe the syntax of the paragraph. How does the author’s syntactical choices affect the overall meaning?  

Ohio’s Learning Standards Appendices Support 
Appendix A Text Complexity: The Quantitative Measures of Text Complexity should include syntactical features as one of its factors. The 
Lexile Framework for Reading uses word frequency and sentence length to produce a single measure, called a Lexile, of a text’s complexity. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

Sentence Mix-Up Using magnets on a chalkboard and strips of paper (each sentence should be able to be moved), write each sentence on its own strip of paper. Have the class 

consider the paragraph in its original order, connecting the structure to a key concept you have on a classroom wall, project a specific paragraph from a non-fiction text studied as a whole 
by the class have pre-determined. Allow students to move sentences around, noting after each move, how the changing of the structure impacts the clarification or elaboration of the key 
concept. Is there a format that could be more successful than the published order of sentences? To wrap-up the discussion, have students return to the original paragraph order. Knowing 
that this is the format intended by the author, what is the importance/implication of specific sentences? Are some more essential than others? Why or why not? 

Kelly Gallagher’s website offers his Articles of the Week and other teaching resources to cover many of the informational text standards. His Articles of the Week expect students to demonstrate close reading of the text and then respond to 
some open-ended questions at the end. They allow the student’s thinking to go beyond the article. Also, there are archives of hundreds of articles that he has used throughout the years so students can find an article that interests them. 

 

Standardized Test Sample Question Stems 
What key idea from Passage 2 does the sentence chosen from paragraph 5 support? 
RI.7.5 (Prior Grade Standard) 

Analyze the structure an author uses to organize 
a text, including how the major sections 
contribute to the whole and to the development of 

the ideas. 

RI.9-10.5 (Future Grade Standard) 

Analyze in detail how an author’s ideas or claims 
are developed and refined by particular sentences, 
paragraphs, or larger portions of a text (e.g., a 

section or chapter). 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_A.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
http://www.kellygallagher.org/
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Determine an author’s 
perspective or 

purpose in a text and analyze how 
the author acknowledges and 
responds to conflicting evidence or 
viewpoints. 

 
Essential Understanding 
-Identify an author’s 
perspective and 
conflicting viewpoints 
-Identify an author’s 
purpose 
-Analyze how an author 
acknowledges or responds 
to conflicting evidence or 
viewpoints 
 
*Extended Understanding 
-Close reading  
-Analyze how author’s 
purpose or perspective 
impacts rhetoric and style 

Academic 
Vocabulary/Language 
-acknowledge 
-analyze 
-author’s purpose (to 
inform, entertain, 
persuade, etc.) 
-conflicting 
-determine 
-evidence 
-perspective 
-respond 
-viewpoints CCR Anchor: Assess how point of view or purpose shapes the content and 

style of a text. 

ULTIMATE 
LEARNING TARGET 
TYPE: REASONING 

BROAD LEARNING TARGETS: 

The student can determine the author’s perspective or purpose in a text. 

The student can analyze how the author acknowledges and responds to 
conflicting evidence or viewpoints in a text. 

Underpinning Knowledge Learning Targets: 

The student can identify varied perspectives and purposes in informational texts.  

The student can identify conflicting evidence or viewpoints in an informational text. 

The student can recognize and understand an author’s efforts to acknowledge and 
respond to conflicting evidence or viewpoints in an informational text. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglis
h6-12 

(CAREER CONNECTIONS) 

RI. 8. 6 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

What is the author’s perspective?     What is the author’s purpose? 

What is the perspective being used in the text?  How does the author convey his perspective? How does the author acknowledge other 
viewpoints? 

How is the author’s subjective perspective distinguished from other positions on the subject? 

How does the author respond to the perspectives of others in the article? 

What details from the first text help distinguish the author’s perspective from that of the author’s in the second text? How does each 
author respond to the other’s viewpoint? 

What other purpose could there have been to write this essay, other than the one used by the author? Back up your answer with 
sections of text showing how the author responds to evidence that conflicts his purpose and supports another. 

What details and structures does the author use to respond to evidence that conflicts his perspective or purpose? 

Ohio’s Learning Standards Appendices Support 
Appendix B Sample Performance Task: Students determine the perspective of John Adams in his “Letter on Thomas Jefferson” and 
analyze how he [acknowledges and responds to] an alternative approach articulated by Thomas Jefferson. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

Modified Cornell Notes Create two vertical columns on paper by making a line one third of the way from the left-hand side. In the 
larger column, list specific evidence that represents the perspective or purpose held by the author. In the left-hand column, record 
how the author acknowledges and responds to conflicting evidence or viewpoints. Write a paragraph analyzing the effectiveness, or 
lack thereof, demonstrated in countering the conflicting evidence. 

Standardized Test Sample Question Stems 
What is the interviewer’s purpose in Passage 1? 

A. to find solutions to the dangers posed by CFLs                  C.  to explore the costs and benefits of using CFLs 
B. to question consumers about their opinion of CFLs          D. to promote the use of CFLs over incandescent bulbs 

RI.7.6 (Prior Grade Standard) 

Determine an author’s perspective or purpose 
in a text and analyze how the author 
distinguishes his or her position from that of 
others. 

RI.9-10.6 (Future Grade Standard) 

Determine an author’s perspective or purpose in 
a text and analyze how an author uses rhetoric to 

advance that point of view or purpose. 

 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Evaluate the 
advantages and 

disadvantages of using different 
mediums (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea. 

Essential Understanding 
-Analyze how a topic or 
idea is affected by its 
medium 
-Evaluate advantages 
and disadvantages of 
media based on 
presentations of a 
particular topic or idea 
-Reading, viewing, and 
listening comprehension 
 
*Extended 
Understanding 
-Solve a problem by 
integrating and evaluating 
multiple media 

Academic 
Vocabulary/Language 

-advantages/disadvantages 
-audio-visual 
-delivery 
-digital 
-evaluate 
-format 
-idea 
-media/medium 
-multimedia 
-portrayal 
-quantitative 
-topic 

CCR Anchor: Integrate and evaluate content presented in diverse 
formats and media, including visually and quantitatively, as well as in 
words. 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING 

BROAD LEARNING TARGETS: 

The student can evaluate the advantages and disadvantages of using different 
mediums to present a particular topic or idea. 

Underpinning Knowledge Learning Targets: 

The student can identify and summarize information on the same topic or issue presented in 
different media, formats, and texts. 

Underpinning Reasoning Learning Targets: 

The student can determine the quality of the same information when it is presented in 
different media, formats, and texts. 

The student can analyze how medium affects the portrayal of subject matter. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-12 

(CAREER CONNECTIONS) 

RI. 8. 7 

https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

What information on _______ topic/idea is presented in each of the formats? Which format gives the best the portrayal of the topic? Which format 
gives the worst portrayal? 

Summarize each of the versions (print, video, Prezi) of information on the topic of ___________.  How does each format affect the message?  Which 
format would be most advantageous to use in with a classroom of teenagers? 

What are the similarities and differences between the information presented in the text and the video? What are the disadvantages of each format? 

List three ideas that you could compare concerning _______ after having read the article, watched the Prezi, and listened to the lecture. For each idea, 
state which format (article, Prezi, or lecture) contained the best information. 

After researching ______ (informational texts and media), write a report that describes ______ (topic).  Then attach a paragraph explaining which 
source was the most advantageous for garnering information on the topic? 

After reading the text and experiencing a multimedia presentation, write an essay that compares the portrayal of the subject in each medium. Which 
medium would you use to give this relay information on this subject to your parents? 
Ohio’s Learning Standards Appendices Support 
Appendix B Grades 6-8 Text Exemplars: Examples of media texts that can be used for evaluation and analysis include Adams Family Papers: An Electronic Archive, 

hosted by the Massachusetts Historical Society, which has transcriptions of letters between John and Abigail Adams, as well as John’s diary and autobiography: 

http://www.masshist.org/digitaladams/aea/index.html, and The Van Gogh Gallery, a commercial Web resource with links to Van Gogh’s art and information about his 

life: http://www.vangoghgallery.com/. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 
Evaluating Different Resources (individual to whole-class research) The I-Chart (inquiry chart) strategy is an information collection device. 

Based on a thought-provoking question, a different print or non-print medium source is listed in the cells or boxes in the left-hand column. 
Information collected about each resource is logged by criteria, such as, but not limited to information is clear, accurate, and up-to-date, 
generalizations are supported by facts, and significant facts are not omitted, free of gender, ethnic, and socioeconomic bias. Criteria head each 
column to left of the resources. Evaluate in small groups, then in a whole-class discussion.   

Standardized Test Sample Question Stem 
Select two advantages of using audio in Passage 1 to present information about CFLs. 

A. It allows listeners to connect with other people as they share real-world experiences with CFLs. 
B. It allows listeners to rely on tone of voice in order to better understand each speaker’s point of view about CFLs. 
C. It allows listeners to interpret the conversational nature of the podcast in a way that makes CFLs seem less threatening. 
D. It allows listeners to easily distinguish between viewpoints about CFLs by associating each viewpoint with a different speaker. 
E. It allows listeners to be swayed by the emotional and personal appeals each speaker makes about CFLs throughout the podcast. 

RI.7.7 (Prior Grade Standard) 

Compare and contrast a text to an audio, video, or 
multimedia version of the text, analyzing each 
medium’s portrayal of the subject (e.g., how the 
delivery of a speech affects the impact of the words). 

RI.9-10.7 (Future Grade Standard) 

Analyze various accounts of a subject told in different 
mediums (e.g., a person’s life story in both print and 
multimedia), determining which details are emphasized in 
each account. 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
http://www.masshist.org/digitaladams/aea/index.html
http://www.vangoghgallery.com/
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
http://www.adlit.org/strategies/21826/
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Delineate and evaluate 
the argument and 

specific claims in a text, 
assessing whether the reasoning is 
sound and the evidence is relevant and 
sufficient; recognize when irrelevant 
evidence is introduced. 

Essential Understanding 
-Define and identify an 
argument  
-Define and identify a claim  
-Delineate and evaluate 
arguments and claims 
-Identify reasons and 
evidence in a text that 
support claims 
-Determine if claims are 
supported by sound 
reasoning with relevant 
and sufficient evidence  
-Recognize when irrelevant 
evidence is introduced into 
an argument and specific 
claims 
*Extended Understanding 
-Identify fallacious 
reasoning 

Academic 
Vocabulary/Language 

-argument 
-assess 
-claim 
-counterclaim 
-data 
-delineate 
-evaluate 
-evidence 
-irrelevant 
-reasoning 
-relevant 
-sound 
-sufficient 
-valid 
-warrant 

CCR Anchor: Delineate and evaluate the argument and specific claims 
in a text, including the validity of the reasoning as well as the 
relevance and sufficiency of the evidence. 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING 

BROAD LEARNING TARGETS: 

The student can delineate the argument and specific claims made in a text and 
recognize when irrelevant evidence is introduced.  

The student can evaluate an argument by determining if claims are supported by 
sound reasoning with relevant and sufficient evidence. 

Underpinning Knowledge Learning Targets: 
The student can define argument, warrant, claim, and counterclaim. 

The student can identify an argument and claims made in a text.  

The student can identify reasoning and evidence in a text. 

Underpinning Reasoning Learning Targets: 
The student can distinguish between sound and unsound reasoning, relevant and irrelevant 
evidence, and sufficient and insufficient evidence to evaluate claims. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-12 

(CAREER CONNECTIONS) 

RI. 8. 8 

https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

What is the main argument made in the essay? 

What claims support the argument in the article? 

What data, evidence, or reasoning is presented to support claim #1?  To support claim #2?  To support claim #3? Which of the claims has the 
most relevant and sufficient evidence? 

Delineate one of the claims made in the argument: List the claim made, the reasons given, and the evidence provided in support of the claim. 
Decide if the reasoning is sound. Decide if the evidence is sufficient and relevant. 

Are the data, evidence, and reasoning given to support claim # 1 better or worse than those given to support claim #2? Support your answer 
with text. 

After watching the commercial, identify the claim, reason, data, and warrant. Also identify the counterclaim if one was given. Decide if any 
irrelevant evidence was introduced. 

After reading the first draft of your argument, decide which claims were sufficiently supported and which ones were not. Mark any irrelevant 
evidence. 

Ohio’s Learning Standards Appendices Support 
Appendix B Informational Text Exemplars: Students can use speeches like the one included on pages 91-92 to trace and evaluate arguments: 
“Blood, Toil, Tears and Sweat: Address to Parliament on May 13th, 1940” by Winston Churchill. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 
Intellectual Skeptics Working in small groups, students analyze different versions of the same text or different versions of texts on the same topic. Begin 
using short texts or paragraphs. Students determine what the text says, what it means, what has been omitted, what they would like to ask the author, 
what evidence in the text supports the author’s statements, what is irrelevant, and what evidence they can find to refute the author’s statements. A 
format for this strategy is available in This is Disciplinary Literacy by R. C. Lent, Corwin Literacy, 2016.   

Standardized Test Sample Question Stem 
The podcast guest in Passage 1 makes several claims about CFLs. Which claim is offered without sufficient supporting evidence?                            

 A. It allows listeners to connect with other people as they share real-world experiences with CFLs. 
                   B. It allows listeners to rely on tone of voice in order to better understand each speaker’s point of view about CFLs. 

    C. It allows listeners to interpret the conversational nature of the podcast in a way that makes CFLs seem less threatening. 
    D. It allows listeners to easily distinguish between viewpoints about CFLs by associating each viewpoint with a different speaker. 

RI.7.8 (Prior Grade Standard) 

Trace and evaluate the argument and specific 
claims in a text, assessing whether the reasoning 
is sound and the evidence is relevant and 

sufficient to support the claims. 

RI.9-10.8 (Future Grade Standard) 

Delineate and evaluate the argument and specific 
claims in a text, assessing whether the reasoning is 
valid and the evidence is relevant and sufficient; 
identify false statements and fallacious reasoning. 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_B%20TEXT%20EXEMPLARS%20AND%20SAMPLE%20PERFORMANCE%20TASKS.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

Analyze a case in 
which two or more 

texts provide conflicting 
information on the same topic and 
identify where the texts disagree 
on matters of fact or 
interpretation. 

 
Essential Understanding 
-Close Reading 
-Contrast writings by 
different authors on the 
same topic 
-Identifying where two or 
more texts disagree on 
matters of fact or 
interpretation  
-Analyze a case in which 
two or more texts provide 
conflicting information on 
the same topic 
 
*Extended Understanding 
-Analyze antiquated texts 
 

 

Academic 
Vocabulary/Language 
-analyze 
-approach 
-compare/contrast 
-conflicting 
-emphasizing 
-identify 
-interpretation 
-presentation 
-provide 
-shape 
-topic 

CCR Anchor: Analyze how two or more texts address similar themes or 
topics in order to build knowledge or to compare the approaches the 
authors take. 

ULTIMATE 
LEARNING TARGET 
TYPE: REASONING 

BROAD LEARNING TARGETS: 

The student can analyze a case in which two or more texts 
provide conflicting information on the same topic. 

The student can identify where two or more conflicting texts 
disagree on matters of fact or interpretation concerning the same 
topic. 

Underpinning Reasoning Learning Targets: 

The student can analyze how emphasizing different evidence or advancing different 
interpretations or facts can shape key ideas in informational texts. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglis
h6-12 

(CAREER CONNECTIONS) 

RI. 8. 9 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

What event do the three texts have in common? How do the texts differ in the presentation of information? How do the texts 
differ in their interpretations of facts? 

Compare the first-person account to the historical text concerning the liberation of Auschwitz. Where do the two works disagree 
on facts? 

After reading both texts, outline each author’s presentation of __________, noting where they disagree. 

What events can be found in both texts? What conflicting information is presented? 

How does the author’s approach to the key ideas in the biography differ from the second author’s approach to the same ideas in 
the narrative?  

How do the two authors’ presentations of their interpretations of ___________ differ from the historical account to the memoir? 

Ohio’s Learning Standards Appendices Support 
Appendix A Text Complexity: Being able to read complex text independently and proficiently is essential for high achievement in college and the workplace 

and important in numerous life tasks. Moreover, current trends suggest that if students cannot read challenging texts with understanding—if they have not developed the 

skill, concentration, and stamina to read such texts—they will read less in general. In particular, if students cannot read complex expository text to gain information, they 

will likely turn to text-free or text-light sources, such as video, podcasts, and tweets. These sources, while not without value, cannot capture the nuance, subtlety, depth, or 

breadth of ideas developed through complex text. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

Highlighting Help Provide each student with access to 3-4 different colored highlighters. Using a non-fiction text with the whole class, have students 
highlight the different claims made in the paragraph(s). Students should match each claim with the support/evidence provided later in the text. 
(Essentially, students are matching claims to evidence using highlighter colors). Evidence that does not operate to support any claims should be 
identified by a different highlighter color. Students can copy over the identified claim/evidence pairings onto a separate document in order to accurately 
assess whether or not each piece of evidence truly supports the claim. Students can rank evidence in order of most effective to least effective in terms of 
support. Struggling readers may do this with a partner or may need assistance in finding the claims to get them started. 

Points of View Reference Center This database available from INFOhio at no cost to Ohio schools provides point and counterpoint articles for popular 
topics, such as foreign policy matters and global issues. This resource is helpful in the evaluation of arguments and claims. 
RI.7.9 (Prior Grade Standard) 

Analyze how two or more authors writing about 
the same topic shape their presentations of key 
information by emphasizing different evidence 

or advancing different interpretations of facts. 

RI.9-10.9 (Future Grade Standard) 

Analyze seminal U.S. documents of historical and literary 
significance (e.g., Washington’s Farewell Address, the 
Gettysburg Address, Roosevelt’s Four Freedom’s speech, 
King’s “Letter from Birmingham Jail”), including how they 
address related themes and concepts. 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_A.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
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Ohio’s Learning Standards-Clear Learning Targets 
English Language Arts-Reading Informational Text, Grade 8 

By the end of the year, 
read and comprehend 

literary nonfiction at the high end of 
the grades 6–8 text complexity band 
independently and proficiently. 

  
Essential Understanding 
-Demonstrate 
comprehension of 
grade-level literary 
nonfiction 
-Identify/evaluate text 
complexity 
 
*Extended 
Understanding 
-Demonstrate 
comprehension of 
above grade-level 
literary text without 
scaffolding 

Academic 
Vocabulary/Language 

-comprehension 
-decoding 
-fluency 
-informational text 
-Lexile 
-literary nonfiction 
-nonfiction 
-proficient 
-text complexity 

CCR Anchor: Read and comprehend complex literary and informational 
texts independently and proficiently. 

ULTIMATE LEARNING 
TARGET TYPE: 
REASONING 

BROAD LEARNING TARGETS: 

The student can independently read and comprehend proficiently 
complex literary nonfiction at the high end of the grades 6–8 text 
complexity band. 

Underpinning Knowledge Learning Targets: 

The student can identify grade-level texts. 

The student can identify texts on their reading level (i.e. Lexile level). 

The student can monitor his/her own comprehension. 

Underpinning Reasoning Learning Targets: 

The student can read and comprehend literary nonfiction and informational 
texts in the 6-8 complexity band, without scaffolding. 

CCS ELA 6-12 PAGE: 
https://tinyurl.com/CCSEnglish6-
12 

(CAREER CONNECTIONS) 

RI. 8. 10 

https://tinyurl.com/CCSEnglish6-12
https://tinyurl.com/CCSEnglish6-12
https://www.ccsoh.us/Page/2625
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Question Ideas   

How should you choose which literary nonfiction texts to read? 

What strategies should you use to comprehend a complex text? 

What procedures/scaffolding can you use to help read and comprehend a text at the higher than the 6-8 text 
complexity band or at a level above your Lexile score? 

What is your Lexile level?  What is the Lexile level of this text? What reading comprehension strategies will you use to 
be sure you can read and comprehend this text? 

Apply the four steps of text complexity to determine if this is an appropriate text for you. 

How do you monitor your own comprehension as you read? 

What steps are involved in close reading of a text? 

Ohio’s Learning Standards Appendices Support 
Appendix A Text Complexity (pages 2-16 address all aspects of text complexity)  
Why Text Complexity Matters Surprisingly, what chiefly distinguished the performance of those students who had earned the 

benchmark score [on the ACT] or better from those who had not was not their relative ability in making inferences while reading or 

answering questions related to particular cognitive processes, such as determining main ideas or determining the meaning of words and 

phrases in context. Instead, the clearest differentiator was students’ ability to answer questions associated with complex texts. 

Ohio Department of Education Model Curriculum Instructional Strategies and Resources 

Choosing Complex Text This EngageNY site helps guide text selection in the classroom. Included are criteria for literary texts for all levels 
and additional resources for locating potential texts. 

RI.7.10 (Prior Grade Standard) 

By the end of the year, read and comprehend 
literary nonfiction in the grades 6–8 text 
complexity band proficiently, with scaffolding 

as needed at the high end of the range. 

RI.9-10.10 (Future Grade Standard) 

By the end of grade 9, read and comprehend 
literary nonfiction in the grades 9-10 text 
complexity band proficiently, with scaffolding as 

needed at the high end of the range. 

 

https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/2017%20Appendix_A.pdf
https://www.ccsoh.us/cms/lib/OH01913306/Centricity/Domain/207/Ohio%20Model%20Curriculum%20Feb2018%20Grade%208.pdf
https://www.engageny.org/resource/selection-of-authentic-texts-for-common-core-instruction-guidance-and-a-list-of-resources

